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1. Introduction
The Republic of South Sudan is a newly born
country. It was founded on 9 July 2011 after its
breakup from Sudan. The capital is Juba with
Ramciel as the proposed new capital. South
Sudan has an area of 619,745 km2 and it is a
landlocked country in east-central
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1. Methodology
The methodology covers pre-field preparation,
data collection and data management. It includes
description of the tools used in collecting the
data: questionnaire, interviews, focus group
discussions (FGDs) and participant observation.
In addition to the tools, the methodology also
tackles the processes used in coding, entering,
cleaning and analyzing the data (Manual of
Research Methodology 2003: 23).
The main tools of data collection in the present
paper are interviews, focus group discussion and
observations. The preparation for interviews and
FGDs conducted in South Sudan was done in
advance since the researcher was still in
Khartoum. They were conducted with the
assistance of four individuals: three Dinka males:
a teacher, administrative officer, and a jobless
person, in addition to one Barno female teacher.
The aim of these interviews and FGDs is to find
answers to the following research questions:
 Does English as the language of
education spread within family domain?
 How is education valued? Why is it
valued in that way?
 What are the participants’ attitudes
towards the use and spread of English
language within the family domain?
 What are the position and attitudes
towards the use of Arabic in education?
 What are the participants’ views on
replacing Arabic with Kiswahili in South
Sudan?
 How are educated people treated by the
community and tribe? Why?
 Could the socioeconomic situation of the
State be one factor of English language
preference?
 What would be the influence of English
on Southern Sudanese languages and how
does this influence contribute to language
change?
1.1. Tools of data collection
Interviews, focus group discussions and the
observations of the researcher are the main tools
of data collection. Data was collected from
Northern Bahr el Ghazal State: mainly in Aweil
Town and in Wau, but also in Juba, and
Khartoum. In addition, information was obtained

from the Northern Bahr el Ghazal State Ministry
of Education and Sudan Fifth Population Census
of 2008. It is worth mentioning that it was
extremely difficult to collect the data. The South
Sudanese respondents’ attitude towards the
researcher was discomfort, doubt and untruth
based on their experiences during the war (19832005). In addition, information about schools and
students was obtained from five Counties. That
task was assigned to two research assistants,
because trips by the researcher to the Counties
were estimated to be too insecure and risky.
1.1.1. Interviews
Interview is one of the main tools of data
collection. A number of interviews were
administered to more than fifty people who differ
with respect to gender, age, level of education,
profession and ethnic background. They were
conducted in Aweil Town, Wau (January 2010),
Juba (December 2010, December 2011 and
October 2014) and Khartoum (since 2009 up to
the present time). The aim was to collect more
detailed information on displacement, migration,
education and the Arabic language in addition to
a number of other related issues. Interviews are
the means used by the researcher to update
information. The languages used in interviews
were Dinka, Arabic and English.
1.1.2. Focus group discussion
Focus group discussion is used as another source
of information. A focus group discussion (FGD)
is a good way to gather people from similar
backgrounds or experiences to discuss a specific
topic of interest (Avery et al. 1981; Krueger
1994).\ Only five group discussions were made
due to the sensitive situation at that time (20092010). The 17 members of the FGDs included
both South Sudanese (58.8% 10/17) and
immigrants (41.2% 7/17) with age ranging
between 17- 49. 41% (7/17) of them were
females and the remaining 58.8% (10/17) were
males. Immigrants were two groups consisting of
3 and 4 members, whereas South Sudanese
include 3 groups of 3, 3 and 4 members. Among
the topics discussed were education,
displacement either inside Sudan or in other
countries, slavery, war, the situation of their
languages, interethnic marriage, and a lot of
relevant issues. Recording was prepared by the
19

researcher, after having the group's permission,
then transcribed, and interpreted. The results
were shared with the groups in order to give
them some feedback, either by phone, or at a
second session, reviewing results, verifying their
accuracy, and or exploring other themes. In
addition, the researcher wrote down certain
points. Notwithstanding this limitation, focus
group discussions provided an insight into how a
group thinks about different issues, the range of
opinions and ideas, and the variation that exists
in their community in terms of beliefs and their
experiences and practices, in addition to people’s
attitudes to the languages of education.
The following paragraphs provide a general
background
on
the
demography
and
sociolinguistic structure of NBeGS in order to
provide comprehensive background. This helps
understanding the possible reasons for English
language preference, the extent of its spread in
the family domain, and the influence on the
Southern Sudanese indigenous languages.
2. Demographic and sociolinguistic profile
of Northern Bahr el Ghazal State
Demographic and sociolinguistic information on
NBeGS and Aweil Town is important to lay the
ground for understanding what could be the
motivations behind individuals’ language
preference. It also could give insights into the
individuals’ attitudes, which is assumed to be one
of the factors of language change, i.e. their
attitudes towards their native languages on one
hand, and Arabic, English, and Kiswahili on the
other hand. English is the language of education,
Arabic was the language of education, and the
medium of instruction in some few private
schools, and Swahili is the medium of instruction
in some private schools.
The Northern Bahr el Ghazal area suffered
extensively in the second civil war in Southern
Sudan, because of its proximity to Kordofan and
of the railway line that used to cruise its way to
Wau. Northern Bahr el Ghazal and the adjacent
parts of Western Kordofan to the north were
among the most politically sensitive regions in
the former united Sudan. The Misseriyya Arabs
from Kordofan have interacted with Dinka in this
region over a long time. While relations during
the colonial era were largely peaceful, the last
war had witnessed an upsurge in hostilities

between them. The gravest result of the second
war in Southern Sudan was the rebirth of the
institution of slavery in a form of organized slave
raids. Government-backed Misseriyya benefited
from the local Dinka groups. Raids by Marᾱḥῑl
(akaMarḥᾱm/ Marᾱḥlῑn in Arabic Ruḥal, which
means nomads) militias and other government
backed groups, including some Dinka militias,
resulted in considerable loss of life, widespread
abduction and pillaging of Dinka villages. Many
of these raids coincided with the movement of
government trains to and from Kordofan to Wau.
According to Jok (2001), these slave raids started
in 1985 and have taken place every year since
then. Due to difficulties horses faced in the rainy
seasons, Marᾱḥῑl militias attacked Dinka only
between January and April, destroying many of
the Dinka villages, killing many people and
capturing thousands of children and women. The
captives were taken through Kiir River to the
Baggara villages to be distributed between the
raiders as free labour. This has resulted in the
destruction of the infrastructure of the State,
since the majority fled their homes and villages
(for more than twenty years) to relatively secured
areas. Great numbers had no option but to join
the military forces of the SPLA so as to defend
themselves.
The grievances experienced by the Dinka and
other Southern Sudanese ethnic groups are
believed to have a major role in prompting the
people of Southern Sudan to opt for
independence (Secession-Independence) as
stated by many South Sudanese researchers and
elites in many of the discussions and interviews
with them(Wol 2007;Tutkuay 2011). According
to them, slavery was implanted and deeply rooted
in the Northerners’ brains and it was their chance
to put their beliefs into practice. Besides, slavery
was the way Arabs (some Northerners) used to
express how they viewed Southerners simply as
slaves (Arabic: cabῑd). This also helps to create a
hostile attitude towards Northerners, which the
researcher herself experienced when she was in
Aweil Town. Another result is that many
Southerners have rejected the Arabic language,
regarding it as their enemy’s language or a means
of new colonialism. Their attitudes towards the
spread of Arabic are either to deny it, neglect it
or to struggle in order to stop its spread. This has
led to the appearance of a new political wave
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calling for replacing Arabic with Swahili in
Southern Sudan.
2.1.

Demographic profile

Demographic information is presented here so as
to satisfy the requirement of adequately
analyzing the research data on the study area.
Background information on population,
migration patterns, education and income
generation activities in Northern Bahr el Ghazal
State is provided including Aweil Town.
2.1.1. Population and migration patterns
in Northern Bahr el Ghazal State
The population of the State was estimated around
720,898 according to the 2008 Population
Census; 98.2% (708,134) are Southern Sudanese,
0.5% (3,498) out of them are Northern Sudanese
and 0.2% (1,019) are non-Sudanese. Returnees
constitute a considerable number of the
population of NBeGS. Generally speaking, the
ethno-linguistic fabric of the State can be
represented by providing some information on
the ethnic groups and languages found. Ethnic
groups found in the State can be categorized into
two major groups: South Sudanese ethnic groups
and immigrants. The State is mainly populated
by Dinka, Jur Chol and Fellata who came from
West Africa a long time ago. The other South
Sudanese groups found in the State are Banda,
Belanda Bor, Belanda Viri, Gule, Yulu, Kresh,
Zande, Shilluk, Nuer, Anuak, Acholi, Runga,
Latuka, Bari and Gollo. Most of these groups
joined military forces, especially the Equatorians
(the people whose home origin is EquatoriaSouth Sudan). The majority of the Sudanese
immigrants are coming from Darfur, Kordofan
and the White Nile. They are Baggara, Nuba,
Krongo, Fur, Zaghawa and Masalit. In addition,
there is a small group of Arabs from the White
Nile. The other groups of immigrants from the
neighbouring
countries
are
Ethiopians,
Ugandans, Somalis, Kenyans and Nigerians.
There are also groups of West Africans, locally
called Mawᾱlῑd (Hausa, Bargo, Barno and
Fellata). The majority of those immigrant ethnic
groups work in the market places, and medical
services. In addition, Europeans, Asians,
Americans and Israelis are also found in small
numbers. These heterogeneous groups led to the
existence of different types of education as

presented in the coming section. From the above
discussion, it is clear that returnees, internally
displaced people and immigrants constitute a
great percentage of the State population. The
patterns of their immigration are significant since
it affects individuals’ language behaviour
through the languages used and preferred. For
example, IDPs and Sudanese immigrants are
expected to use Arabic increasingly since IDPs
used to live in Sudan within Arabic speaking
communities and the Sudanese immigrants know
and use Arabic either because it is their native
language or a lingua franca. The refugees in some
of the neighbouring countries are expected to use
Swahili. English is also used by some of the
educated people to communicate with
Europeans, Asians and some Africans. Education
is among the factors that affect the individual’s
language behaviour and language attitudes
through the languages used as medium of
instruction in schools. These languages tend to be
introduced to the family domain by pupils and
students. Therefore, the following sub-section
presents general information on education in the
State.
2.1.2. Education in Northern Bahr el
Ghazal State and Aweil Town
The following paragraphs present some
information on the education on NBeGS and
Aweil town. It starts with general information on
schools and students. It also presents information
on the school attendance in relation to age groups
and people’s mode of life to have insights into
the influence that can be brought about through
education, i.e. the way education affects the
sociolinguistic situation of the State. The people
who receive more educational services may be
more subject to effects brought about by
education. Education may be among the most
influential factors on people’s language
behaviour if the socio-economic situation of the
State is to be considered. Sudan Fifth Population
Census (2008) is the main source of information
on education discussed in this context. The
information mentioned on age groups ranging
between 6-24will be the base of this discussion.
The number of the students in the entire State is
not recorded by the Ministry of Education and
the recorded data, if needed, has to be directly
taken from their offices in each County. As
mentioned by the General Director of the State
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Ministry of Education, there are about 280 basic
primary schools, 7 senior secondary schools and
6 training centres.
Most of the above listed schools are seasonal and
most of the training centres are dysfunctional.
Secondary schools are very few all around the
State, including Aweil Town and there is only
one in each County, exceptionally 3 in Aweil
West and there is none in Aweil Centre.
Therefore, there is a need to increase them in
order to satisfy the number of students graduating
from primary education. High school education
could be provided to spread higher education
systems, such as academic institutions,
agriculture education, commercial, and technical
schools. Nevertheless, the most urgent and
needed institutions at present are vocational
training centres to provide skillful technicians, in
order to provide experts to handle development
as explained by Kuc (2004).
School attendance is significant since education
is among the effective factors which affect the
individuals’ language behaviour. People
attending school may be more subject to outer
influence. Therefore, information on school
attendance in the State may shed light on the
groups most influenced by the effect brought
about by education. The people attending school
represent 15.06% of the State total population.
This category includes the age groups ranging
between 6-49as mentioned in the Sudan’s Fifth
Population Census 2008. This may be due to the
fact that the age of school enrolment is not
restricted or confined to specific age. People
keep enrolling in and dropping out of schools at
all ages and this is justified by the difficulties
people face, such as war, during which schools
were closed and people were forced to leave their
homes. Social or economic obligations have
forced many to leave their education to work in
farms or cattle keeping, providing life’s
necessities for their families.
Based on Sudan’s Fifth Population Census
(2008), the majority of the State population do
not attend schools and the majority of those who
currently attend school, by which males represent
the great percentage, are located in the rural areas
(93.2%).According to school attendance, people
are placed into three categories: those who are
currently attending school, those who have
previously attended school (dropped out) and

those who never attended school. As shown in
Table 6, those currently attending school
represent 15.06% (68.9% males and 31.06%
females), those who previously attended school
represent 7.8% (68.6% males and 33.7%
females), and those who never attended school
represent 77.2 % of the State’s total population
(39.7% male and 60.3% females). It becomes
clear from these percentages that the greatest
number fall within the category ‘never attended
school’, which represents two-third of the total
population, in which females are the majority.
The majority of the population of the State did
not receive any kind of education and this may be
due to the effect of the war and many other
reasons as previously mentioned. This may
indicate that less people may become subject to
the outer influences which resulted from
education through languages used as a means of
instruction in schools. In addition, this also
increases the opportunities for more maintenance
of the ethnic languages or it may give great value
to education as a means of obtaining better
chances. Hence, this increases the status of
English language which tends to spread. The
most important role played by a language in these
communities is a distinctive socioeconomic,
political and social status within the tribe, or the
community and this could be obtained through
English. As stated by Nashid (2014: 346347)“…The most common reason for language
preference among 62.5% of the respondents is
status. The high percentage of respondents
having positive attitude based on status may
indicate the effect of socioeconomic position on
individuals’ language behaviour”.
Relating school attendance with people’s mode
of life shows that about 6.8% of those who
currently attend schools are located in urban
areas (97.3% males and 2.7% females).The
majority (93.2 %) of those who currently
attending school are found in the rural areas
(49.9% males and 50.1% females) and this may
be due to that most of the areas of the State are
categorized as rural and they are the most
populated areas due to the great number of
returnees who resettled with their extended
families. Therefore, the languages used as means
of instruction in school are expected to be
introduced to the family domain through students
and pupils.
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As mentioned, many of the students drop out
from their schools for different reasons. Those
who previously attended school represent 19.7%
in the urban areas (65.5% males and 34.5%
females) and 80.3% (66.5 males and 33.5%
females) in rural areas. The majority of this
category are males and this may be justified by
their need to drop out earlier from their schools
in order to take responsibility for their families.
About 4.6% of those who never attended school
are found in urban area (39.5% males and 60.5%
females) and 95.4% are found in rural area
(43.9% males and 56.1% females). The majority
of this category are located in rural areas due to
the difficulties people face as schools are located
far away and students have to walk, sometimes
more than two hours, to reach the nearest school.
Moreover, the lack of facilities such as teachers,
buildings, and materials make access to
education more difficult to the people of the
State, in addition to the economic needs that they
have to fulfill as mentioned before.
According to the Sudan Fifth Population Census
2008, the number of people falling within the age
group6-24 is estimated at around 284524. They
represent 54.3% of the total number of the State’s
total population who currently attend school.
Within these age groups, males represent 55.9%
and females represent 52.9% of the sum total of
the males and females, i.e. they represent more
than half of the persons who attend school in the
State. The majority of those who are currently
attending school belong to these age groups
(90.4%). The persons currently attending school
of 6-24 age groups represent 90.4%, in which
males are 76.9% of the sum total of the males
currently attending school in the State, and
females are 94.2% of the sum total females
currently attending school in the State. Within
the 6-24 age group, the persons who previously
attended school represent 35.6% of the sum total
of the persons who previously attended school in
the State, in which males represent 29.4% of the
sum total of the males previously attended school
in the State and females represent 47.8% of the
sum total of the females who previously attended
school in the State. The percentage of persons
who never attended school, within these age
groups, is 49.1%, by which males represent
49.3% of the sum total of the males who never
attended school in the State, and females

represent 49.01% of the sum total of the females
who never attended school in the State. The
population of the 6-24 age group represents the
majority of the persons who receive educational
services in the State; therefore, it is expected to
be more influenced by changes brought about by
education, as one of the factors that affects
individual’s language behaviour, as languages
are used as medium of instruction in the schools.
Aweil, the capital city of NBeGS, was located at
around 8°46′48″N 27°23′24″E / 8.78°N
27.39°E / 8.78; 27.39.The following information
on education in the Town gives an account on the
number of the students and the number and type
of schools. There are 21 basic primary schools in
Aweil Town; 19 of them are government schools
and 2 are semi-private schools. In addition, there
are 6 senior secondary schools; 4 of them are
government and 2 are private schools. The
number of students in the basic primary schools
is estimated around 109515 (75733 males and
33782 females). The number of students in the
senior secondary schools is 2013 (1899 males
and 114 females). The above information, given
by the Director General, is later modified
because it was the number of the students
registered at the beginning of the academic year.
The actual numbers are taken from the head
masters of the schools, which included the
students actually attending schools then. Most
students drop out from schools although the
academic year for the difficulties they face. The
later estimated number of students in the basic
primary schools was 11924 (8270; 69.4%) boys
and 3654 (30.6%) girls. The estimated number of
the students in the senior secondary schools was
1482 (1171; 79.01%) boys and 311 (20.98%)
girls. The rest of the information was obtained
from headmasters in each school. Co-education
is the system applied in the Town, except three
schools; two of them for girls; one basic primary
school and another senior secondary school and
one basic primary school for boys. About 16 of
the basic primary schools have complete classes
and 5 have only the first five classes, because
they were established after CPA (2005). English
is the medium of instruction in these five schools.
In the remaining 16 schools, English is the
medium of instruction in the first five classes,
whereas Arabic is the medium of instruction in
the rest of the classes since they received their
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education in Arabic. English is the medium of
instruction in the senior secondary schools,
except one school for girls in which Arabic is the
medium of instruction and there exists only the
first class. The age of school enrolment in the
primary level is mostly 9 years. The average
number of students per class ranges between 45
and 200 and the average of teachers per school
ranges between 8 and 15; many of them are
volunteers. The construction standards of
educational buildings are extremely poor. Many
of the functioning schools are constructed from
local materials, such as grass, wood and/or mud.
A significant number of the buildings are found
to be in need of maintenance. Many educational
facilities are actually classes held in open spaces,
mainly under trees for shade. Schools receive
assistance for the provision of education. This
reflects the efforts provided by both the State
authorities and the international humanitarian
community. For children attending schools, great
numbers walk more than 60 minutes to reach
their schools. The distance was given as the main
reason why children are not enrolled in school as
well as why many drop out early.
There were about 21 basic primary schools and
six senior secondary schools in Aweil Town then
(2009-2010). The number of schools increased
and some of these schools change their names.
Schools were located all around the entire Town.
The number of schools was not sufficient to
satisfy the increasing number of the students,
including the returnees. Adding to that, schools
lack a lot of the fundamental resources. Old
buildings, which survived after the war still, need
renovation. There were no desks, textbooks,
laboratories and above all, no sufficiently
qualified teachers. In other words, there was no
proper educational management. Teachers
needed intensive training before being
dispatched to schools. There were three types of
education in Aweil Town: government schools,
in which Arabic was the medium of instruction,
but now is replaced by English. Semi-private
education, where Arabic is the medium of
instruction, is represented by a few schools.
Private education, which is run by Kenyans and
Ugandans, is also found. English and Swahili are
the medium of instruction in this type of
education. Languages used as medium of

instruction in schools spread and tend to have
special status.
Socio-economic factors may play a significant
role in the in language behaviour and language
attitudes of individuals. People, in most cases,
tend to use languages that help them to be placed
in a more advantageous position. The languages
with more socioeconomic value may be viewed
as a way to gain better socio-political status and
jobs.
3. Discussion and results
This is a descriptive study that aims at
investigating the influence of education on
individuals’ language attitudes through the
languages used as media of instruction in
schools. These languages tend to be introduced
to the family domain by pupils and students.
English, as the means of education in South
Sudan in general and NBeGS in particular,
affects the status of South Sudanese indigenous
languages, thus causing language change.
The data was obtained through interviews, FGDs
and observation. Therefore, the following
paragraphs present a discussion and findings on
the issues dealt with. Education was among the
topics discussed; how it is valued and why it is
considered as a means of getting lives back. The
responses to education by the 50 interviewees
and 17 members of the FGDs differed with
respect to ethnic background and age. All South
Sudanese participants (40 interviewees and 10
FGD members) and 58.8% (10/17; 6
interviewees and 4 FGD members) of the
immigrant participants highly valued education
and saw it as their means of obtaining better
socioeconomic and political status. The
remaining 7 immigrant participants (mostly
Sudanese from Darfur) expressed their desire to
have high political status when returning back to
their home, Sudan, after the end of the Darfur
Crisis (started in 2007). Youth participants
expressed the way education would help them
create their future.
The use and spread of English language within
the family domains is also focused on. About
78% (39/50; 32 interviewees and 7 FGD
members) of the South Sudanese participants
agreed on the tendency of English language use
by students and pupils. For them, English
language is increasingly introduced at family
domains by pupils and students. Abuk, a
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housewife, non-educated, a Jur Chol participant,
explained the way her kids use English in her
presence “… they are usually starting their talks
in either Jur Chol or Dinka and suddenly turn to
English so I understand that they are hiding
something from me”. These words shed lights on
the spread of Dinka language among non-Dinka
ethnic groups which has been emphasized by
Nashid (2014).
All South Sudanese participants and 76.5%
(13/17) of the immigrant participants have
positive attitudes towards English and showed
their desire for their children to learn English
language because of pragmatic reasons, i.e.
mainly to
gain better socioeconomic
opportunities, and better jobs. The participants’
positive attitudes towards English is due to
instrumental motivation. The remaining 23.5%
(4/17) of the immigrant participants, Fellata,
behaved positively towards Arabic expressing
their desire for Arabic to be the means of
education. The position, attitudes towards the
spread and use of Arabic in education was also
discussed. The participants’ views on replacing
Arabic with Kiswahili in South Sudan was
among the issues that received attention. One
results of the southern Sudanese experience
during the war (183-2005) is the rejection of the
Arabic language, and regarding it as their
enemy’s language or a means of new colonialism
(Nashid 2014). Their attitudes towards the spread
of Arabic are either to deny it, neglect it or to
struggle in order to stop its spread. This negative
attitude towards Arabic language may be
explained as their own strategy to dissociate
themselves from the Northern Sudanese culture
because, to them, it is a reflection of a racial
supremacy and domination (Nashid 2014: 182).
This has led to the appearance of a new political
wave calling for replacing Arabic with Swahili in
Southern Sudan. All South Sudanese participants
have negative attitudes towards Arabic due to
their grievous experience during the war as
previously mentioned. About 86% (43/50) of the
South Sudanese participants expressed their
discomfort with the use of Swahili in education
due of being a carrier of a completely different
culture and tradition. The remaining 14% (7/50)
emphasized replacing Arabic with any other
language in order to be completely independent
of the Arabs’ colonialism. As stated by Akwei, a

28-year-old Dinka secondary school student
“…Arabic language and culture should be
removed from our lives, then we can feel
liberation and freedom”
The most important role played by a language in
these
communities
is
a
distinctive
socioeconomic, political and social status within
the tribe, or the community and this could be
obtained through English. Therefore, how
educated people are treated by the community
and tribe was also discussed. Participants,
especially South Sudanese, explained that
educated people, particularly those joining the
civil service, tend to have special status within
the tribe. According to Majok, a jobless Dinka,
“… educated people are highly valued, they have
to agree on a lot of important issues such as
marriage, they are to attend, approve, and give
their advices whenever needed and this is a great
status”
The situation of South Sudanese and immigrant
languages is also considered. The power of a
language in a society plays an important role in
maintaining it. The domain of language use was
discussed to have a background on the situation
of these languages. How these languages are
viewed by their speakers and others is also
accounted for in order to have insights on the
future of these languages. South Sudanese
participants belong to different ethnic groups
such as Dinka, Jur Chol, Bari, Nuer, Kresh and
Fertit. Immigrant participants are Sudanese (Fur,
Zaghawa, Nuba and Arab) and West Africans
(Fellata and Barno).All Dinka participants (30:
26 interviewees and 4 FGD members) have
positive attitudes towards their native language
showing how it is used and how it is an important
component of their individual and group identity.
However, they considered the use of English as
an indicator of individual high status. For the
remaining 20 South Sudanese non-Dinka
participants (14 interviewees and 6 FGD
members), there is a tendency of less mother
tongue (MT) maintenance and more Dinka
language use, especially among Jur Chol.
Immigrant participants showed an increasing use
of Arabic even at home, particularly among
youth who behave positively towards English
language, either. West African participants
showed a complete shift to Dinka and Arabic.
Their preference of language is due to integrative
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motivation, i.e. such an attitude has conceptual
links with the need for affiliation. It may concern
with the attachment to or identification with a
language group and their cultural activities, i.e.
to be identified with another language group (see
Baker et al. 1978).For the languages used by
participants in their cultural practices, the
majority explained various degree of mother
tongue (MT) use, except the West Africans.
Dinka and Arabic are the languages used by them
in social and cultural practices. This is supported
by observations by the researcher, who attended
many celebrations both in South Sudan and
Khartoum. At a Fellata wedding party a few
months ago in Khartoum, songs were sung in
Dinka and a lot of Dinka traditions were
practiced. This is an indicator of the Dinka
linguistic and cultural dominance over this
group.
4. Conclusion
Although 77.2% of the State population do not
receive educational services, and 7.8% drop out
from schools, education in English in NBeGS
affects individuals’ language attitudes, and hence
causing language change. In addition, English
tends to spread and is used by the students and
pupils due to socioeconomic factors. The
participants’ positive attitudes towards English is
due to instrumental motivation, especially among
South Sudanese, who showed the desire for their
children to be taught in English. This highly
positive attitudes towards English is due to its
status as the country’s official language, the
language of administration and education.
Accordingly, different phenomena are dictated
among educated elites, especially the Dinka.
Code-switching is an example of these
phenomena, which could be considered as an
indicator of language change. It takes the form of
speech habits among a number of Dinka educated
elites as has been observed by the researcher in
her annual visits to South Sudan. In most cases,
they start the utterance in Dinka then switch to
English. When they are asked by the researcher
about the reason for switching from L1 to L2,
since people usually switch from the second
language to the native language, they answered
that some ideas are easier to be expressed in
English than in Dinka. In addition, English is
widely used by the Dinka educated people even
in group communication. This is explained by

Mernang, one of the Dinka multilinguals from
NBeGS, who is working at Juba “…yes this is a
style of Dinka educated elites and it is
fashionable and easy because many thoughts are
easier to be expressed via Dinka and others
through English”. This lack of communication in
Dinka indicates the direction of language change
among this group. It also gives insights on the
power of the English language among the Dinka,
which is proven among the same group in
Australia (Izon and Kelly 2007; Hatoss and Terry
2009).According to Hatoss and Terry (2009), a
South Sudanese refugee community in Australia
was strongly attached to their mother tongue,
Dinka. However, English was increasingly used
in various public and private domains among
those of the survey group.
South Sudanese participants have negative
attitudes towards the Arabic language, regarding
it as their enemy’s language or a means of new
colonialism based on what they have been
experienced during the last ended war 2005.This
has led to the appearance of a new political wave
calling for replacing Arabic language with
Swahili in South Sudan, but a great number of the
participants stand against this.
The questions posed here: Does the situation
indicate identity change? Can English become a
national language of South Sudan that replaces
Southern Sudanese indigenous languages? Could
English be one of the components of the South
Sudanese identity?
The study recommends that, firstly, since
languages used in education have high status and
tend to spread, South Sudanese indigenous
languages should be introduced in school
curriculum in NBeG from the first grades.
Secondly, the syllabi should include lessons on
the structure and history of South Sudanese
languages to strengthen the status of these
languages and to increase their vitality so as to be
maintained. The starting point could be the
common languages in each area. Some of these
languages are described and chosen previously
for orthography development programmes such
as the six languages chosen in the Rejaf
Conference. In the Addis Ababa Accord (1972),
some Southern Sudanese languages (Dinka, Bari,
Kresh, Lotuto (Lotuko), Moru, Ndodgo and
Nuer) were selected to become media of
instruction in grades 1-2 in primary schools,
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while sixteen other southern Sudanese languages
were assigned for general literacy purposes in
Southern Sudan. Thirdly, the use of foreign
languages as media of instruction in schools and
universities in South Sudan in general and in
NBeG in particular has to be revised or limited,
because of their negative effect on the situation
of the South Sudanese indigenous languages.
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